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The report describes the developient of an ' 
experiaental career guidance and educjation prograa for grades icr-12 
which focused oli including a career decision aaking unit in the 
existing curriculuu. The program goals ifere: to increase, faculty 
lefibers' ability to facilitate positive student self-concept 
developaent, ^to increase students* informational background in 
careers and to help thea gain deQision-aa)ftng skills, to increase 
counselor effectiveness ia career guidance and education, and to use 
the Bost successful aspects of siailar Oregon high school career 
guidance prograas. Three guidance 'counselors, the language skills 
^J*^?^,^^^^ teachers and one aide), a guidance coaaittee, and the 
a'dainistrative staff worked with a target group of 80 acadeaically 
disadvantaged sophoaores in the language skills classes to test \^ 
aaterials and techniguea* Th4 aajor oOtcoaes of the project (staff 
developaent and the instructional prograa) are described. A saaple of 
the aaterials used in the curriculum is presented. A proposal for the 
guidance awareness program for 1974-75^ and an evaluation of the 
program by a vocational rehabilitation counselor are also included. 
Appended are: a >3-item bibliography, pre-project surveys of 
sophomores and seniors, and the post-project student survey 
(including guestionnaires and results), (fls) 
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DESCRIPTION OFVrobLEH: 'School District #1 is located In Bend. OR. 
Bend has a popuTjatlon of 16,000 and is the marketing center for ruVal 
Central Oregon. The district serves 4500 studefits in grades 1 - 1^, 
with 1300 stadents attending the senior high^opl. The' communi.ty 
IS relatively Violated from the major population centers of Oregon. 
As a result, tjfe need for career guidance and decisi-on making tech- 
niques is of l^ar amount importance. In addition, the^school district 
is experiencing, a dramatic growth in population. Our career guitlance 
program must deve^op practical career decision making skills, as 
well as facilitate self understanding and acceptance. 



PURPOSE: To develop an experimental career guidance and education 
program which will eventually encompass grades 10 - 12. The focfus ' 
of the program will be to includes career decision making'unit Into 
our existing curriculum. 

PROCEDURES AND t)UTCOHES : The expected outcome of the project is to 
expand and improve those guidance services which relate to career 
ploratioh ^nd decision making, and implement the necessary curriculum 
changes which will facili-tate grovyth and av/areness In the3e areas/ *A 
control group (sophomores who have halT school-r/slated^ problems) will 
be used tp facilitate new innovative career decision making curriculum 
techniques. The group will also be surveyed to determine, needs and 
direction^ and as an evaluation of techniques used. Procedures for 
future staff training and implementation will be developed tfirough a . 
nev^ly develgped'facul ty guidance committee. \ ' ^ 
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BACKGROUND 



Our project arose In response -.to the feeling f rom, the'n>embers of 
the Department of Student Services that a career guidance program 
should be devel^d at^Bend Senior High School. This program , 
should promote the concept of counselors as vocational guidance 
facilitators in addition to the wel 1-establ Jshed roles of problem 
.solver, one-to-one counselor, schedular and colJege advisor. It 
was our feeling that our Input Into the curriculum is paramount 
at Xhi's time. The school board has indicated that curriculum de- 
velopment and podfdination in vocational education is one of their 
top priorities. It seeme to us that If we didn't get Involved 
do It then someone else would. The counselor/ by the nature 
♦ of his job role, is in a most advantageous position to explore, - 
develop and implement activities and struciyjres which will pro- ' 
vfde the foundation of a viable career guitiance program. 

However, were we ready to "Implement a prograntof this nature at 
this tim67 The conclusion was that several areas needed serious' 
research and experimentation before this miss-ion could be properly 
implemented. The history of American education Is faced with* one 
of its most crucial ^allenges: can we prpvide to'our students 
the missing connection between classroom experieiy^es and realistic 
job opportunities? There were no local 'funds budgeted for explore 
atlon^ in this area; cons-eqqently, v/e aslted for federal assistance^ 
by requesting a research grant for this purpose. ' 

REVIEW OF GOALS AND INSTRUC^ 

One of our'instructional goals was to zid our faculty THembers In 
Increasing their ability to. fad 1 1 1^ pos i t Ive 'student self-, 
concept development. We hoped to disseminate information and pro- 
vide indi vidual and group training sessions to as many ^ach'ers 
as pos^iBle. We also hopefl to Increase the arpount of tTme. that 
we spend in classroom situations assis^tlng teachers In' developing 
guidance skills. ^^'^ • J ' " 

Our-second goal was to increase our students* informational" back-^ 
ground in. careers and help them gain decision making skills. • * ' 
Our objective, was to initiate a pilot career dec Is l6fV making 
urti^t Jnto the present curriculum as an ongoing group guidance 
-program. ^This program would become a catalyst f6r a tot>l long ' 
range- program, including the entire sch^oo? dIstVfct. 

Our th.ircl goal was to increase, the informational base and facili- 
tate effectiveness of our counselors working wi th , s tudent-s^ In 
the area of career -guidance and education. Wfe would survey a 
select number of former students.to determine past effectiveness 




and to assist, in the future direction of our^.program. We also 
planned to determine, -through a questionnaire, if the changes , ^ 
we made in our progr^ have hacf a positive, negative, or no 
influence effect on the students presently enrolled. 

The fourth^goal was to^use the most successful aspects of career 
guidance. and vocational education programs which are currently 
used by high school? iniOregoh. We planned to travel to at l^a'st' 
four hi-gh schools whi.ph.have \yeen successfu-l Intone or more'^rea^ 
of cai^eec guidance. Observance of, programs and accumulatfon of 
fnate/lal^in lead to a dissenirnation of information gained 
thr^gliy^Hri tat ions to the entire faculty and administration* 
As -a result, one new program will be Integrated inio oUr cUrrent 
guidance. program at Bend Senior High School. 



EDUCATIOMAL SETTING: 

Bend Senior High School has a current enrollment of I3OO , students 
5nd a projected lenrol Iment of HTOO students for the- next school 
year. The community Is experiencing rapid growth, which has 
stimulated' a need for ^greater classroom space and the possible 
development of an educational patrV, which would meet a wide va- ^ 
riety pf ^edvcat ional needs. Modular scheduling and open campus 
.allow maximum flexibiTlty for work experiences, but the relation- 
ship between the classroom and wotk Is undefined in some areas. 
^ Little has been done to update apd/or expand our vocational ser- 
vices or facial ities. Constructive change is needed as soon as 
possibleu ' ' , 

Our mission Js to provide a relevant career decision making pro- 
-gr^ for all students, includl/ig those who have academic, socio- ' 
eccfriomrc or physical handicaps. Approximately ]S% - 20% of -the. 
total yhigh school population fal ls Into the f6f-ement ioned cate- 
gories. Our short range goal was to concentrate on 80 sopho- 
• mores wKo are currently enrolled in our Language Skills C*l asses. 
These clashes ar'e desrlgned to assist students who are deficient 
In basic ski 1 1 s ; e.g. , reading and writing. We wbfked extensively 
with half of'^his group for the f 1 rsf S'emester and the other half 
the second' .semester. Our long-range goal is to provide a pro- 
gram which wdiild be available to ^1 sophomores. This would In- 
clude teacher advisory and an addition to the curriculum. " - 

Personnel involved directly thi^s year Included the three guid- 
ance counselors and the language skills staff (two teachers and'' 
one aide). Indirect Involvement Included our neWly formed guid- 
ance committee and administrative staff. These groups provided 
input'and Support for the program, and will be the Initial 
advooates that will push for an expanded long range program to , 
Ke l/np-l erne n ted. ' » 
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^ MAJOR OUTCOMES OR ACCO HPLlSHHENTS 

' ' ' I 

Our orrgMnal proposal liicluded.a wide range of short terja goal 
In some cases, our research surpassed our ^expectat tons • In 
other cases, we found some goals were not realistic or they 
diverted our energies from more Important' goal s • And In a few 
' cases, we needed an established foundation-to build a program 
upon, so were therefore unable to develop the Intended goal?. 

In trie following section, we have described the areas we feel 
we^-e of substantial impor^tance- We worked directly with a 
target ^roup^of students to test materials land techniques. 

Our evaluation of these areas, aswell as the students* evalua- 
tions, are Included,* . 



STAFF DEVELOPMENT 



The goal of our staff development project was to Increase, the 
ability of hr-gh'school faculty membersMn enhancing^ the i r 
students^self awareness and se^f concept. We designed a nunf- 
ber of activities in the project* for reaching this goal. Some 
of the objectives and activi t les we were able to complete, and ' 
some we were not." ' , * 

We were successful in dissemjqatlng Information and "awareness 
exercises to teachers for use ln'v.ari,oas appropriate classes. 
In some cases, we facilitated the exercise ourselves, as learn- 
ing exper fence for thV teacher. I n^ other cases, we 'observed 
the teacher facilitating the exercise and , then served as a • 
resource person to the teacher. Teachers were very coopei^tlve 
in their assistance and found the exerdlses meaningfuf and 
helpful In their relat lonshi p wl th studfexits-. . ' . 

We were not able to conduct smal 1 group seftilnars with the teach- 
ers.. Teacher ava llabi 1 i t7 was 1 l;nl ted *th is year because of the 
number of them serving on committees related to the new gradua- ♦ 
tlon requirements. We antlcif^ate more teacher availability next, 
year,, and plan to do more work Jh this area at that 'time. 

We were also able to'hav'e various convnunity personnel vFslt the 
high school and assist and participate /in our program. Tliese * 
included community coHege counselors that organized and facili- 
tated small group seminars related to job-training opportunities. 
It also included a psychology teacher and a^ psychologist that 
participated in a small group sessrfon related to self concept 
and self awareness-. In addition, we were able to schedule a - 
number of visits in the classrooms to assist teachers in facili- 
tating group counseling and Interspersonal growth. 

Other areas of staff development that were initiated as an out.-- 
come of our. project-are the ,fol lowing: 

Firs^t,,we have organized aj^^Jpaculty guidance advisory committee'. 
This committee consists br^^nlne faculty members and three couh- 
?^lors. The purpose of this commktee is to co-ordinate the 
u^e of programs in career awareness, career exploration, value 
orientation, and decis ion* making Into our present curriculum. 
The committee serves as a sounding board and decision maki'ng - " 
unit regarding the implementation of new ideas in these aiieas. 
New Ideas musf^be presented to thU commftfee for approval 
before being submitted to the administration for funding. It * 

\ . ' ' ' . • 
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has been our iiStent to broaden the support tve'base for career 
guidance programs at the high school'. ' ' 

¥ - - 

Second, we have fwoposed 'and funded', through our board of educa- 
tion; a summer program of or lentat Ion' for incoming sophomore 
students.. The Guidance Awareness Program (GAP) will employ 15 - 
faculty members for the purpose of making home contacts^^cfT^ 
committee member will be resp9nslble for meeting with approxi- 
mately 30 incoming sophomorg student families. The objectives 
of these summer "Tneetings will be to work with each family to ' 
help determine future vocational goals for their child. A 
forecast model of the classes that should be taken by the stu- 
denf at the high school will be made to best 'paral lei and meet ' 
the objectives of each student's career goals. During their 
sophomore year, each studen-t will meet regularly in smal j 
group sessions and bo. InvolvedUn prograrfls of career guidance 
with their facul ty'advisors. The counselors plan to facili- 
tate this program as resource personnel. This program is • 
subject to approval of the school board ,' funding) and passage 
of the school budget. 
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IMSTRUCTIONAL PROGRAM 



Our Instructional program focused on a selected grfoup of aca- \ 
demlcaUy di^sadvantaged students }n our language skills classes. 
Curriculum^ material and techniques dealing with decfsfoji making 
and careers were den)onstrat«d and observed for their degree of ^ 
success. We "chose this particular group of students because we 
felt:' - • . ' 

A. They would perhaps be the most difficult student 
to work with in the area of career guidance*. 

B. The teachers who we hope to eventually train to 
work in ongoing sophomore seminars would need^ 
-previously developed program materiaVs ava<W«ble 
•before they could take over a chal lengin/group ■ 
Tike this in a guida^e capacity. ^ 

• , .C. These students very often do not come to counsel-ors 
individually for any post-secondary planning unless 
-.they are required to do so. Their need, nevertheless. 
IS real . ^ * 

Our initial feefing that these groups would be^ challenging was ' 
born owt the first semester. We met with'^three groups ranging 
between twelve and eighte^en students per class every Friday morn- 
ing. The content of the program was a combination of cpunselpr- 
developed materials and exercises, as well as selections frcftn 
several materials in the guidance area; e.g.',' Awareness , Careers , 
I 'm OK, Ypu Ve OK , Ttfe Peter Principle , and Deciding . One program, 
Deciding , published by -the C.E.E.B. was used extensively.. Deciding 
was developed ^s a course of study that offered counselors anji 
teachers an effective way. to help high school students lears^mote 
about themselves and about a systematic process for making decisions" 

The program is based on three major decision making "Pequi rements: 

1. Examination and recognition of VALUES. 

2; Knowledge and use of adequate, relevant INFORMATION. 

3. Knowledge and use of an effective .STRATEGY for convert- 
ing this information into action. 

Each requirement H the fdundation upon which to build a unit of 
work in the student booklet. Every student had a copy of the 
booklet and we covered one to three exercises every time we fnet. 
Although the students were enthusiastic in the beginning, we 



found many of 'them confused' or disinterested with ^he material 
as time went on. We continued to Intersperse our own^-mater la 1 s 
and "Relevant filmstrips and records to provide a change of pace, 
without sacrificing continuity. Students in these groups have 
a difficult time really comprehending many abstract sections. . 
'Values can only be dealt with philosophically. Philosophy and/ 
'or abstract thought examination was difficult ^or some to ach- 
ieve. However, there was a great .deal of Involvement In some 
exercises, and we do feel the Deciding program is^warthwhl le. 
This prografn in its eRtirety would. In our opinlo.n, be more 
successful at the senior level • 

Our planned timetable in the ^Irst semester instructional pro- 
gram was inaccurate. We tentatively drew up a timetable for 
the curriculum during August of the previous summer'; however, 
we'did not plan enough time for the CIS program, which was to be 
an Important and concluding component of the program. The time 
Involved in just administering the qpedle sort and computer 
Quest surveys to students was n>pre extensive than orlglnaUy 
determlndd^ We also learned a great deal about administering 
the CIS in an effective manner. The. material s used, whether 
appropriate or inappropriate, the effectiveness of certain misth- 
ods of discussion, and. the use of some originally developed cur- 
riculum materials gave us a more real 1st ic base to work from the 
second semester. . . ' 

The second semester, we ^hose to use. only those aspects of the 
Deciding program that were particularly successful during the 
first semester;' e.g.. Recognizing Personal Values , What Do I 
.Value? and Using Values In Making Decisions . We felt that us'Ing 
only limiting exercises in this area would allow more time to 
deal with more tangible aspects of the CIS program, including 
introductory programs and follow-up. .Again, the entire booklet 
IS worthwhile and could be used with more mature students with 
success. We felt, bas^d on our own experiences, that there was 
too much, repitition In 'a rather abstract area for these particu- 
lar students . 

As in the first semester, we met with each groups every Friday 
for approximately 50 minutes^ >v 

/ 

The program had four basic components: ^ 

A. Introduction and purpose for getfing together. 

- B, Preparation for the CIS needle sdrt and computer. 

C. Going through the Quest program, using both the 
needlesort and the compute/. 

« 

D« Follow up an^ conclusion. 
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The first sessions were devoted to getting acquainted with the* 
students, establishing rapport', and e'stabl Ishlog tbe-re'l evance' 
of examining th^ir own values, decisjon making abilities, ynd^p- 
standtng of careers, and future plans ftr-go^Is. fvery teacher 
has his own- style for establishing a class or small group atmos- 
phere. We suggest two approaches which'may be approprFate for 
others. One Is a personal feel" Ing level approach,, in which the 
teacher honestly relates the diff Icul'ties he sees ln» trying to 
encourage people to plan for the future. ' In cbnju/iction, we . 
also used the Parent-Adul t-Chl Id concept f rora M 'm OK, You're OK 
to endorse a sincere adult relationship between cl-ass members 
• and the teacher. A s'ample of these discussion approaches are 
.included In the following section. . ' 

The second component, we feel, is an esient+al preparatory step 
In der-iy^ng fulhbenefit from the CIS Quest program. We did 
not feel* that the fjrst semester students understood several' 
questions, even when we reviewed the, quest Ions with the students 
individually, prior* to filling out the questionnaire. The Quest 
program is based on an Indlyldual .self-concept assessment of 
hhnself in areas that'determlne career choice.- Many students 
have never really given any thought to the areas In the qyestlon- 
nalre when related^ to them personally. 

One approach we felt worth exploring was to prepare the students 
for the questionnaires by providing exerclses-'and materials wfticti 
would help these students understand, themselves better in seyer- 
al areas of the questionnaire. In essence, we built a mini- 
curriculum around the quest Iqs^ fn the CIS which we felt we need- 
ed the greatest clarification. Most of the exercises were com- 
pleted in one op two sjessions. The students' are told the purpose 
of the exercises. We hoped they wdulcj stimulate thej'r thinking 
Tn the areas they will later be asked to assess themselves' in. 
These exercises wiH hot provide the total insight necessary to 
ahswer the questjons accurately, but will assist the student In 
the ongoing process of self-exploratiorr^ Samples of our curric- 
.ulum are included under the next section, Materials and Content 
Developed. / • ! . 

In th'e third component, the needle, sort apd cortiputer Quest pro*' 
gram was individually administered to each student.., After the 
progr^Mf^were completed, the occupations remaining were Vanked 
by interest, and the students were referred ^^to the following 
mater^ials for information: 

Careers . ' 

^ 1. Lovejoy'^s Career and VoqatlonaJ School Guide ^ 
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3. Occupattonal.Oescrlptlons for Oregon 

* 

k: Educational and Training List for'Oregoh . 

^ - ^ - • 

The students then chose one occupation about which *th.ey would 
•Hk'e* first h^nd information. ^ / 

Our foUow-up and conclusion Included individual and smal5 group 
visitations to local occupational sites. For example, if three 
people choose -truck driver as their mo^st desired j'ob, we'&et up 
an appointment with a trucking company," and in som^' cases 'pro- 
vided Vanspprtation for the students to enable th^fe to attendr 
the session. final review of experiences and knowledge gainfed 
, gave the students a chance to discuss their reactions to the 
visitation. In our final session, we irjv^Ited the local State* * 
Employment .Servi ce di rector to explain his services and," In par- 
ti cu la ry,. what service hi^. agency provides to the* indtvfduaf who 
is enterring. the job market for ^the fi'rst time. - \ 

Pur experiences* in working with these groups fra's encouraged us 
and we are r»ow in the process of integrating; thi^ career guid- 
ance program into the Gutdance.Awareness Program (GAP) proposal 
for next year. ' ' ' 
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HATERiALS AND CQMTENT DEVELOPED 



The fol lowingr section 1s a samplje of materials we'us^d in our 
mini -currTcql urn. ^ Thi^ 'was^^he sefcdnd component of Our g^if dance 
program used ^during second semester, We fe'Vt these exercises 
w^re useful -and -we.H received by. the students. - . . 

The materials are example's of clarification exercises, ^hlcH' 
were usjed to prepare the students fpr the'CI5>. We are^sure 
th^t creative counselors and teaXhers ^carr and should add their 
own Individual approaches to this section.. , Different gepgraphh 
locations, economic condltfons, and'age- feVelsrof students will^ 
of cdurs'e, requl re different 'approaches^ * " 

tte^ould like to encouhage further develofxnent In other loca- 
.tlons in the state. 



CARLLR CUKRfCUlUM 



INTROOUCTIOM: » _ ' ■ * 

The tone or atmosphere of the clas^ is determined in this first 
meeting.- A good diagram and/or frame of reference Ys Eric Berne's 
model : ^ 




Explain how, according to Berne., all are capable, at any age, 
of playing three rples. These roles can cause conflict In re- 
Ijatlonships and must be understood. In many cases, the teacher 
assumes the parent role and the student, the child role. This 
is' a superior-subordinate relatlonshtp and can cause rebellion 
or withdrawal U\ 'the Student. " ' " * 



''The fnajori ty of the time, we will be in the adult-to-adult re- 
lationship, learning and wprking together, wi th mutual respect." 
This is a producftive relationship, where real growth and learn- 
ing Is fostered, ' ^ ^ * j' ' 

Wl'th this theory ih mlnjd, discuss how the various relationships 
'in a job situation can. produce problems. Is It easy to work for 
soii)eone, for example, who plays parent and forces you i<ato the 
child role? Is i^ netessary to sacrifice your adult feelings ' 
at times*, when the employer forces you into feeling like a chll<j? 
What is the molft, productive relationship? - Several examples may 
be el icijied f rom the class to stimulate cleTss^dlscusslon. *The 
f rimstcip,. '^Trouble At Work", may. be presented In conjunction • 
with thfs topic. • ^ ♦ 

CONCLQS IO}j :_ " The students with* whom we worked seemed to under- ^ 
stand and relate well' to this iransac^ ional theory.^ They es- 
pecially enjoy personal examples of t'he various types of rela- 
tionships in-' the model • I used 'one example of *a young girl be- 
ing a^chijd (playing *ln the mud) af parent (scolding her doll); 
and an adult (making cookPes with her mother) all In a short* 
period of time. ^ 
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Refttr^nces: , I 'm OK - You' re OK , Haifris 
' Games People Play^ Bernel 



HOW DO YOU MOTIVATE STUDENTS TO SET GOALS AND PUN FOR- THE FUTURE? 

K Sharfe With, the students' your^feelings' about trying to teach 
them to plan for the future: 



•M have a problem. -I really feef f^ifetrated and eifen a 
little inadequate In trylna to get you to look ax your 
future." - . ^' 



♦ 

WHY? , • 

I 

• •I I 



It's always difficult to really plan and^al<e decisions 
for the future, even when all of the^condi tidns are rlgt^t." 

A, future' conditions "Change. " , - ' 

< B- Your attitudes and values change as you grow older. 
';<;.-4.Vhat other factors are there- that prevent you from* 

Traalting decisions? - ' . . * ■ 

2. It is even more difficult foV yoij^to th Inic about "what you 

wi II do in the future. . . ' ■ * , ' 

WHY? [ ^ ' ^ . 

Ask the students to give some reason's. 



, YOU J_ - c f J 

Little experience ^>"rx-^\ Friends 

, (young) 

"Parties 




Romance 



Don't really care yet ' 



Job 



3« How, then, can I help you^ look at the future', make spme .plans 
or set some goals? Can you give me some ideas? Is it import- 
ant to you? * . 

You'may need to start the discission l^y asking individuals If 
their future-^in important to them. • * ' - 

Share -examples of inadequate decision' making. NOT JO DEClOX IS ^ 
TO DECIDE. • . • 

, You^can change the 'direct Ion pf your ^future. How? Share exa/nples. 

General goals with s.everal alternatives are* not as difficult as 
Specific goals. . - ' * ^ ^• 

Will ycu feel better and be happier if you are planf^In^'^fx^r the" future? 



PURPOSE: 



This is one exercise in the career pre^iaration program given 
prior to the Occupation Access- Inventory Survey . The, purpose 
is .to ^ive students an experience which will -fje-lp them under^ 
stand the question^ in the survey pertaining to their desire 
for future income; i.e.,. how much money, must -you make before 
you would consider working tn a jjoh field. ThTs is question 
#25 in the CIS survey. 



-METHOD: 



1. Students a asked to pJace themselves \ny<fye\r first 
experience w?th complete Independence^^f^ their par- 
ents. They have just; moved away fjp^home, and also 
have completed all tfie school fpg^r job training they 
intend to acquire, ^ 

■2. As an independenrt adult experiencing the r§al world, 
they wj ll be faced v^I th economics and budgeting. The. 
- first question th^t will be asked is how much money 
per month will they need in order to be able to 1 1 ve • 
cosnfortably. They record thei'r estimate on a sheet of 
paper. Next^ they are asked to. state the occupation 
^^or occupatioiis they feel they wijl i>e engaged In at 
this- time. Responses a rei recorded and their' paper is 
tjurrted over.' 

3. Without coi^sldering. the flgjure'on the opposite side of 
the paper, the class develops a monthly' budget . Each 
budget is different and fltjs the values of the student^ 
but the genera r areas wlthlin the budget are determined? 
by the groKj^: rent, utilities, food and auto, fhe" ' 
teacher may use hi§^own budget as an example. After 
this analys-is is completed (and' the categories totaled,/ 
the students compare, their (original esti.mate with the 
one based on a budget analysis- ^ They are also asked 
to compare this figure with the average starting sal- • 
ary of ^ the position in which they are employed. This* 
is discussed and evaluated openly in cfass. * 



CONCLUSION: 



• ■ \ ■ / 

This technique forces the student to check tnfe reajity of his f 
financial goals. It forces him. to examine his idea .of a comfoft^ 
able 'living, the degree of congruence between his job choice a^'d 
his desired s^.andard of livrng. He must dea\ with his perception 
of Independent living versus other Individual perceptions. The 
student Is challenfetJ as he Is forced to examine hi^ future.' - 



in the first exercise, we asked the students ta state an estimate 
of the.r ninthly income as a first-time en,pIoyee, and then io 

TtH%V- ^^^' They then compared 'thei r budget 

with the-ificome they estimated, . . . , 



PURPOSE: 



dfepth h,s job income with his monthly budget. The purpose i-s- 

d J'lTrZ /'"^ compatible. If they ard, no?, tire stu- 
tcL Ir necessary changes. The Iv^dget must be re- 

auced, or the income Increased. 



METHOD: 



. Students ar;e asked to consider the .options aVallable " 
for inereaslrtg job Income. These would .include the . 
push and poll.cyjncept" as ddTiaed by The Peter Prin- ' 
ci£le.. Another option would be increaiid fTilTl^i-Tnd' 
edacation. ^ , 

geographical area is considered relative to job types 
and job income. Students are asl<ed to consider" the 
effects of locating ,in certain areas relative to their 
■ personal budgets. A United States map is used to aW 
in descriyng the-economic realities of a particular 
region. * 

Each student is ask«d to consider the' fringe benefits 
. related to Various v'ocational choices. Items such as • 

retirement, medical, dental, and expense account bfene- 
^fits are discussed, relative to individual budgets. ' 

. Finally,- each student is asked to cbq-s ider >/ays f6r 
decreasing his budget. Ideas considered are car pools, 
co-op living arrangements, low cos^^t housing, etc. 

• \ " . 

CONCLUSION: ^ ^ 



A. 



By Identifying problems between job income and projected livina 
expenses, it- is hoped the student-will develop a more realistic " 
attitude toward a vocat ional__fl^. lt. i^ ul.u hoped a more 

in terms of. making a vocation- 




In the kecond exercise, we asked the students to compare their 
projected income with thefr. budget in greater depth. The con- 
^®P's °^ The Peter Principle, geographic impact on Ijicome, and 
fringe benefits were Introduced to the students. 

PURPOSE: ' ' ■ . ^ 

Mn this session, the studen| is asked to questiqn his motives 
Afor choosing the job he-tSid.'^o he will better understand the 
reason behind his declsipn for^6osing that particular job. 

- HETHODi . • ■ * , ' 

The students ar6 given 5 - 10 f^inutes to list thei r. personal ' 
reasons for choos.Vg a job. Reasons are ftsted In priority, 
with, the strongest "reason first. A master list of reason^ is 
developed on the board, an(} d'Iscussed. An inquiry approach Is 
used: - , . 

Wh«t values infjuenced'the students' decisions? • ¥ 

How lmportan'< iscmoney' In detfermfning job choice? 

CouW the students reduce the budget they previously compiled 
' ^nd still be happy? * ' ' . . 

What Item^ woi(ld they, cut first? 

•How w4 11 you ever know If you will be Kappy at a Job?' * 

Should you have a strong Interest in your job^, or fs a^Job 

a job? ' . , • 

• . * ' J. ^ 

^ ■ * ■ * * 

CONCLUSION: ' . '•■ ' 

Th4s exercise leads to art exam4-*iat Ion of the questions in the ' 
Career Information System' which* deal with Interests and 
attitudes. 



PURPpSE: ' . * , , ^ ' 

To-tlarify the difference between aptitude and interest in re- 
lationship to occupations. ^ ' ■ 



METHOD: • . 

Definition of aptitude and Interest *Is soHclted from the stu- 
dent actlvltfes: ' . I" ' ' 

The class was divided Into groups of five, ar>d 3sked to put the 
; followin^.^activlties^ fntcsan l^EREST or APT^rUDE heading. 

work'Ing on ^ar engines 
putting nuts and .bolts together, 
sewing 

reading a book for fun 
adding a^list of J-d Igl t numbers 
reading a typed paper for errors 
.playing poo^ " 

driving a truck , * i * 
using a computer * • ' 

working with animals ' * . - " 

ftshing and hunting > 

,tighten-a screw on a pair of glasses * 
-measure, amounts of liquids t>r spllds accurately 

listening to the news for specific., information 
'writing an ad for the paper-'*: . 

solving mysterJes or puzzles *' ' - 

threading, a rieOTle' 

bui Id^j ng th ings ' * " 

The group then reported back to^the whole class as to how they 
*Jisted the activities, and why. What Is the dFfference between 
Interest and aptitude? Can somei of the above activities be both? 
Can you, haver interest* wi.thout aptitude? 

The students then develop a definition of aptitude and Interest* 
upon which they all^ agree. ' , \ ^ ' 



CONCLUS-ION: 



Many, students did not clearly u/i^ers^tand the difference betv/een 
Interests ''and aptitudes'. A^commpn definition is useful to the 
students when they are responding to the questions under these 

QPrflnnQ on ^K^s TIC Ait^e t ^n^'-^ ; * • 



sections on the CIS Questionnaire. 



PURPOSE: • . 7 • 

'Working wjth people' Is the major focus of thi s^res^ntatlon/ 
This Is an area of inquiry within the Career Information System 
questionnaire. The student Is to evaluate his feelings pertain- 
ing to the question, *Do Twant to work with people?' . • 

METHOD: 

' The group is^asked to solve a Aystery. Each sjrudent is given 
a separate, unique clue. Clues cannot be passed around or 
collected, but e^ch person' can ^hare his clue verbal ly. > This 
is the only directive that is given. The'counselor must stay- 
in the background but also must also be' perceiving carefully* , 
the reactions of igdivid^al members. After the group has solved 
the mystery or given up, the counselor stipulates self, inquiry 
discussion. Questions are asked such as: 



V 



Do you really enjoy cooperating? 
What did {^'contribute .to the group? 
' > Did I enjoy persuading others? * 
Did I lead or fol low? 
^ Would I rather be working alone? 

Was comfortable working in a group? 

* . * ■ 

CONCLUSION: . ' " 

^(0 single activity can be used to determine whether or not we 
enjoy working with, others. This ex^/rcfse is meant to, stimulate 
thinking 'and awareness so the student Is not answering the 
question in' this area of the CIS without prior thought. 



Reference: Learning Discussion* Skills Through Games, 
Stanfprd, Citation Pres$^ New York, I969 
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o develop the students' awareness of eye accunacy In some 
occupational areas. 



METHOD; 



Several paperback books, with interesting covers, are chosen 
by the counselor! The class may be broken into' groups, but 
this exercise isfeffectlve wlth.telght to ten students. The ' 
students 'are al|owedto look at a book for flv6 seconds, then 
are asked to describe whaf they hav.e seen. Normally, they 
will be unable to give any real details of the cover. Before 
and book, ask the students to rpally perceive- 
the book cover in detai.l. Show several- books to give them' 
insight into t^eir method of- isolating details. ' Are they 
good at this? /Do they like doing it? ^ . . 



Another eye discrimination -eest can be used as a foHow-up. ' * 
Use a number progression- test, with error/an large -cards; 
e-g-, 2 - ^ -^6 - 9 - 10. Flash the cards' ^nd tKen have the 
student write dowa the error on a sheet of papep" Ask questions 
such as, 'What kirfflfof jobs would require good eye' dlscrlhlna- ' 
tion?y 'CaQ you give a specific e.xample 'to show Us importance?' 
A brain surgec^ and a detect ive,. are ^good encamp les. j 



CONCLUSION: 



Students find this experience enjoyable and it does provide^ 
relevarjt experience' in the ^area of ' perception. 



/ 



PURPOSE; ' * , . . » • ■ 

I 

MEJHOO: " ' . A • 

Ulr^'if'^^I!-' ""^ devejoped the rules for the flrral 

S^erif rJiLr^ 'i°""''r''f' ""^ 9^^^" '° "'^h student, o-fai 

d.n? ™ for asUng questions. The teacher, or a stu- 

o ape7 He'ther":'!;-' '^" - ^-P^^-" title on ^ pte^' 
hl^!f- - "V^en .challenge's the class to discover his identltv 
brask.ng questions. Each question mus. be answered I the> 'yes' 
or. no . Every 'no' answer Is deducte<*^rom the total of Jwe^fv 
que t.ons allowed the class. If th^class does not guess ^ 
occupation, the individual remains to challenge the :^!.., 
Any er .of the class may ask question^; h^L ! f htla'^lj* 

h^t ouid "S''"^':;' '^--^^--^^ he is.elim.-nateS f"m 
reoLp;"?!; ^ student guesses .the correct occupation, he 
Us ed n'Jhe'bSV^r'K Occupations may be chosen from those, 
listed in the back of the questionnaire. 



CONCLUSION: ... 

in choosing caree-rs and using the'' questionnaire as a re%rence 
students become more familiar wi^h the relatiorfshp between 
the questions and the occupations. Although they may begfn 
asking questions wl thout,. consul ti«g the qiiestionna i rl thev 

'Y- 'f'f "'-series in the quest ionna e a;e extreme: 
of choice." ''^'^ ^"'^''^y '° the field 

This exercise was .used effectfvely wl th sophomores Who are 
enrolled in a basic skill development class. 



/ 
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GUIDANCE AWARENESS PROGRAM 
(GAP) 

•Proposal for 1.97^-75 School Year ^ 

« » * ^"""^ 

PURPOSE: The step between junior high and high school is a ma- 
jor, and in some cases,' a critical step for the matriculation 
students and' their parents. Doubts, misinformation, and lack 
of Informatfon are common companiorts In t-h^.s^'^justmeht. Many 
of <he problems which spring from misunderstanding and uncert- 
ainty could be reduced through a summer home-vis I tat Ion program. 

i?ipLEHENTATION:^ Our goal Is t^ personally visit the 'home.. of 
every incoming sophomore who will be. transferring from one of ' 
our junior -Wgh schools. In addition, w,e wi 11 attempt to visit 
the home of each new student who enrolls^ in Bend Senior High'. 
SchooP. E^ch home visitation will last approximately one hour, 
and will be held at the parent's conveniences The student's pre- 
sence during the conference 'wo\j Id be requested, but not mandatory. 
During the conference", certain areas of information would be cov- 
ered; i,e., scheduling, attendance policy, open cam/us, curricu- 
lum, school activities, grading, CAREER. AWARENESS COUNSELING;', 
and the ne^i^state graduation requirements. The parent will also 
have the opportunity to ask specific questions and obtain useful 
information. - ^ 

Each teacher- involved in the program would be trained in a brief 
i^-service program provided by the student services department 
prior to their field experience. This program would last one- 
half day. Visitation methods, time allocat.ion, information, evalu- 
ation and potential problems would be covered in this in-service. 
An in-service program Is mandatory. Sending teachers into thej 
homes without preparation would. limit the success of the guidance 
awareness program. A possible time for this in-sery/ice woGld be 
the last day of school In June'. 

The department of student services would recommend an approximate 
raflo of 30 home visitations per teacher or counselor. Fl4^te'en 
staff members would be enlisted and trained in the late s-prlng. 
There, are 500' incoming sophomores. * , 

Each teacher would keep .track of his own schedule and Kours. 
August v/Quld be the most appropriate month, but parent availabil- 
ity is the most important factor in determining the scheduling. 
Evening meetings are convenient for mos.t parents-. 

EVALUATION: The department of student services would develop an 
evaluation form to be used -speClf leal ly 'for this program. Each 
teacher will be required to fill out each form. After the pro- 

/'^ 

" ■ . .■ / . 
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gram Is completed an eval uat ion meet Ing will be held in the fa^l , 
where experiences, criticisms, and recommendations are shared, A 
fina'l summary will be written and prosenlcd to thr prtncip;^! ;ind * 
the superintendent of schools for review. / 

FOLLOW-l^p: • Group guidance seminars could be developed as an ex- 
tension pf this program. Each teacher could'act as an advisor 
to Hi's group of students. Th* groups could meet once a 
following the assembly schedule. Every sophomore s tuderitl coul^ 
meet with an advisar who would orient the students to our ^^JTfft^- 
ulum and toVtilize the career decision making units developed 
and facilitated by the counselors. 

We recommend that this program be budgeted and adopted for 
197^-75 school year-, ^ 



Department of Student Services 
Bend Senior High School 




/ 
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Ken LSHont * ' 
Guidance 'Department ' 
Bend Senior High School 
Bend, OR 



. «ay 27; 197^ 

Dear Hr. LaHont:" ' ' * 

First, of all, I would like' to express my appreciation for havfnn rh." ( 

■ t??rye"a" ^Mers"^-^-"^Hf^^ '%'^^^ wh^cS^wi ^ Utld 

fin / , / " S*"- f^*"^ '■'"'e you 'first 'contacted me last 

• s ou'co^l Tk'' ' ''^'^■p-J-t; 1 h.ve bee-n nte e'te^ n' 

iibnc^Tooreduc::?on'^^-^°" ''V^'' for_ sue, a program ,n 

Mn!;'f"K"°V' P^s' School year^l.have made several visits to the 

. ohs^e^r^^^^^ Class 

cfmL"rup\"n":;h-^[°r?:; — ^^^-^ ■ - 

Il!L'°^'f,''^"^\^°^' °^ '''^ P'^°9'"^"' '5 te -develop a Career Guidance Proaram 
that w.n reach «very student |n the high school at the sopSe leSl 

o ^""'"P''^'^ there had lo be a pi lot project or 'e earch' 

staf^ div 1" ''^ accompMshed , t began with 

staff development and then went, to an Instructjpnar'Prqgram. . ' 

Staff. Deved'opment : ■' , 

An Important part; of the program Is staff development. * The qoal>of*the 
project -was to involve the faculty rJfembers. primarily teachers noJS^ 
to enhance students' self-awareness and se f-concep U ?hSe wlr'I sevefal ' 
w^ys of Involving the teachers such as. disseminating Information ad 

'they were able to prganize a facul ty g,/i dance advisor committee the 
purpose of which is to coordinate tfe use of -programs in^arler 'awaren^s, 
LTcur^? ufu:'°"l."'"^ orientation, and dec^s?r:akinr?nt; ^e'p""'' ^ 

New Idea. r '^'^^l ' '"""'^'"^ ^"'^ ^^"'=1°" ""^Mng Snlt. 

New deas must be presented to this conwittee for approval beforesub- 

:I::n:nt"appro:cr ^^^^ --'^ appea'r^Van " . 



a summer pro- 



The second outcome was the proposal whl^ch has been funded 

"1^^^°'' '"'=°"'l"g sophomore students. As 1 understand It- 
he pu posTo?"LT"\'''°''"''^"' ''"""P'^y '^'^hteen facuiiy lo ' 



25 



As an overview, I Just wish to contnept that Ifc would appear that the h.;,;i- 
of the success of this project is dependent upon the effectiJe^^ss of f 
• Te eXV":T'r '"^^"'^^ couVsIlSrs Ind la" : It 

. t:l ai^^ce"sV^^'^^^ — . 

Instructional P rogram : " • * * 

J conclusion of the counseling staff that In order 

. ™aterla,s-.sed,tch' rs^^I/clr^rs "f.r "! tt^^^ rZ I'.l'.r 

^eacher%n ' ' ^'l'" iP -l-etwe^ class Lbers anj the ^ 

■ :s^f?^^'"=• '''' ' ' JH:'fJe:dj^^ ?;:?;"™°s"t:?: j^r.^ . 

establishing warm, smMI group atmosphere. . ^ "Vl^'^or 

utmost importance that the. student undei^stands herqulstions as thiv 

hTnT dV r °"??on''°r l'^' suited'?" wh .'th y' o^'th;^, 

that irw!. r l'^ °^ '''^ program. One outcome of this project was 

o':ir t::"i;s"::irti:iTr ^ t '-^^--^ f f^et.""?' :e""gr■ 
.studenrse^'L'n"^: is:d^T.rtd"? :o^:^:iri^:?,-o%r^^^^ 
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J^^h^^fi^''^'' the questionnaire. Administered indVv&uaVlv 

-^ich sludent received one 'or. more cards ^t;,tfAn=,-..Z - •"°'v/'puai ly, 

hrJH t L"'*'^^"; f"! "6 studenlj were referred to variois quides and> .■ 

- a?out the io»f ° soufc to find out aol only ■ 

■ tn 1;-L^°e1s themselves, but.wher, thesi Jobs exlst"a^d- 

Foljow-up-arrd conclusion Included Individual" and smalf groUp 'vis/tat Ions ' 

mak;ng dec.s.ons regarding their vocational future. I am aware th'at 
.there are many "career guidance systems^' which -can be ut i I ized but tL 
on.^as^d.scuss.d above is a good 'system to begin usi^'^'^tfee'siM'aKc. 

/ ' * . * 

Summary- : " ' ' ' ■ ft 

In this evaluation, I haVe^ at tem'pted to look' at the Guidance Awareness 

ieniorHil'fh'',''':^ '97^-75 ^choorJXr ^elnd " ' 

in H w ^ ^ personally feel that such a progrS should be 

Included as part of the giridance pr.ogram; . P 9 am snouid be ^ 

^ - • ", . - . ' - ■ 

.It occurs to me that if this program Is to be a success^ it^will reauire ' 
-the complete support of the entire school district. inc(ud ng couns^o^s 
.teachers, ^dm.nlstr^tors. school superintendent, and. school b™elbers.- " . 

Dart°of'^hi°r"'-H''"' T' ^'''^^^^^ ^'^^^^^ the opportunity to be "a ' ' 
}97lll I t V Awareness Program which is*bei?,g proposed for the- 

I97J-75 school year. From what I have personalis observed and In tatkinn 

^aT:;:su^;:r?-i-h-^^^ ■ • 

:oTe^srn::;^:r:n^^tu^:.-.LT 

. ' Respectfufj^ submitted/ 




John ?\ *Bareis' . 

Vocational Rehabilitation Counselor 



APPEND-IXED- ITEMS 



A. BT1)I lography 

B. Pre-project Student Survey 

4 

1 . - So^hog)ores 

2. Seniors (M!d Term Grads) ' 

C. Post-project Student Survey ^ • 
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STUDENT SURVEY- 




lr>-<omponent 111 of our^opcsal, we statea that a guidance 
questionnaire would be developed and used fqr both past and 
present students of Bend Senior High School. The question- 
nalre-w.ould increase our Informational base and ard us In de- 
veloping a djrectionfor our guidance program. We have devel- 
^oped^. the questiQnnair,e; and have chosen, two extreme gj^oups of ' 



of our* sophomore group gu*Idance seminars. These students have, 
skill deficiencies, and many are potential dr<sip-outs. The 
other group 'surveyed* was seniors who are graduating at mid- 
term. The dffferences* In achievement- and initiative gre ob- 
vious. * ' ' 

Some of rhe data gained from the survey yrol^s is potentially 
useful and I. have summarized ft. A completejbre^kdow/i of the . 
information is presented on the fol lowing ' pages . e 

The sophomores revealed much greater uncertainty when asked^ ^ 
a^buf^the greatest -amount of education, they expected t;o achieve. 
Thirty-four percent responded, M don't know' compared to four 
.percent of the seniors. F[ffy-one percent of the s^,Qlar5Lsa Id 
they will attend' a V(5catlonal school, bus-rnesTl^oo 1 , or jun- 
ior college. Only eleven percent of the sophomores surveyed 
plan to attend a vocational schooJ . Forty-eight -percent of. 
the sophomores' friends^ plan to complete high school only, and 
a/)other twenty-seven percent-are uncertain. 

Given the t^end toward short term vocational or pr'oprletary 
training |:o obtain the needed skills for employment, Mte view 
the small percentage of students interested In vocational 
schools, injsjness^schools, and community colleges t^ be alarm- 
ing. We havfe- the time and are currently developing a program 
which wTll encourage goaK development. * ^ 

The questionnaire points to uncertainty and/o'r apathy In this 
sophomore group. This attidgde was present in our groHposemf- 
nars first semester, where we tried to faci 11 tate "sel f-concept 
development and decision making skills, to strengthen their 
.abNity to make future decisions. 




One. group of students Is part 



\ 
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HIGH SCHOOl! INVErrrORY - 
SENIORS (HtD TERH pRAOS) 

k:ompiution "of 3^ students 



NAME 

AOOffesS 
DATE 



PHONH 



GRADE: 



JO; 



M; 



12 



18 



AuTn^tT^' eacb question as.it applies to you by fnUng In the app'roprlate blank. 
tou 12 '"^ '".str ct confidence. Answer each-qUestlon as accurately as 

you can. Your cooperation Is appreciated. «= y « 

I. Whatyls the greatest amount of education you expect to have Juring your lifetime? 

' don't care whether I stay In school. (5) 

2 High School only, (k) 

Vocational school , bus iness school, or junior college. (I) 51? 
A college degree. (2) ■ , . 

Professional or graduate school. (2) 

I don't know, (k) . : \ ' ' 

2. Hon much education do your parents or guardians *vant you to have? 

9 They don't care whether I st'&y iti school. (6) 

'2 . High s'cfiooJ only. « ■ . ' " \ 

_U — Vocational school , b^s iness' school , or junior col lege. UT 31% 
^6 A college degree, (l) . ' 

2 I don't know, (k) - ' ' . , . . , 



3. How much education are most 'of your fMends planning to obtain? 
0 They are planning to quit high school. (6) 

They are planning, tp complete only high jichool. . (3) 
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They are- planning to attend vocatfona! school, business school, or junior 
CO H'ege. education. (1) - " . 

A col lege degree. (2) 

Professional or graduate education. (5) • ' ' / *' 
I don't know. ' . ' - 

• . 31 



^. What is your ^^ther's occupation? 



5.' Is your. mother working.?' 18 Yes; \h 



^^fo'Ivt.'""""'""' VOU to ,«ke/yoar career? Please 



1 
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- 2 



Accountant 

Artist or cnter^-ainer 
Engineering or, scientific aide 
Medical or dentgl technician 
•Ai rplane pi lot 

•Secretary, office worker,. oc 

typist 

Barber or beautician 
Farmer 

Salesman or saleswoman 



r 



Officer in the armed forces ^ 
Businessman JU * / 

Forester 
« 

Nurse 

Policeman or fireman 
WMter 

! ■' . 

Enlisted man- in the armed forces 
Housewife * 

Skilled worker such as electrician/ 
Jjiachinis^t, plumber, prTnter, etc. 



8 



J Some trade nolt listed 



Somfe profession not listed 
7. After -graduation from high school my plans are: - \ 

_ I do not plan 'to go to college. (6) ^ ' 
_ 1^ plan Co go to a 2-year community or jijn ioi^'col jege^^ (\) 
^ I plan to go to a'k year college. (2) ' 
y I plan to go to a ^vocat-lonal school. (7) 

I don't kridw, ((>) . ' 

_*! plan to enter the military Service. - (5> - ' 

.V - • 

Work.'. (3) ■ * ' 



J/ 



5 K Become a housewife. (k) 



8. Do yo/hav^ any special problems, handicaps /. or limitations that m'lght^af feet 
your job plans-? (Check any :tbat might apply , to yoy.) ' 



^Health _^ 
Atti tjlde 
Financial 
Low 'pay 



Physical abi ijty 

J Lack of ablMty 



Poor School •Record 



.Lacfe of opportunity 



^ Tardiness Trouble -getting along with employers 2 

- '■^^y 2 . ParjentS' object 2 • • 



9. Have you received any vocational guidance whll.e enrolled In ijlgh school? 
»7 Yes"; 16 Mo. * 



10. If yes, who assisted you? 
^ 6 School , Counsel or 
1 AdrflnlstratTon 



1 ^ Teacher 

1 Oth^r (please explain) 



3a: 



ERlcr . 



HIGH SCHOOL INV€HTORY 
SOPHOMORE GUIDANCE SEMINAR^ 

■ FIRST SEMESTER " 
COMPILATION OF 32 STUDENTS 



NAME 



ADDRESS 
DATE 



\ 



\ 

\ 



GRADE: 



10; 



PHONE \ \^ 

11; . li. 



you can. Your cooperlJi^n "s app?Il^"^ ""'"'^ each .quest ion as accurately as 

( t 

1. What -is the greatest amount of education you expect to have during your Hfetln^e? 
_i_ I don't care whether I stay in school. (6) ^% 

9 High School only. (2) ^2% '^"^^^ 

_JL_ Vocational school, business school, or- junior college. (/,) ]]%. 

A college degree. (3) * . . 

Professional or graduate school . (5) . . - ' 

I don't know, (I) ^ 3^ ^ ^ 
Ho^/ much education do your parents or guardians Wnt you Co^have? . 
^ _J — ^They don't care .whether I sfc^y in schooK - (5) i ^ \ 

9 High School only, (2). ^'J' ' . 

'3 A col lege^ degree. (1) 38% 
7 I don't know. (3) . 
How much education .are most of your friends planning to obtain? 
— !__. They are planning to quit high schoor! ,(6) 

< * 

They are planning to complete only high school, (I) i,8% 



8 



10 



16 



.6 



A cpl lege degree, {k) - . - ' 

.Professional or graduate education. . 
J don't know, (2) 2k% 



34 
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5. 
6. 



What is your father's occupation? 
Is your mother working? 7 . Yes; 



15 No. 



ml^X''o'°"'''"''°"- "-'^Xo- career? Please 



Acco*u\tant 

Artist or ejiter^ainer 

Engineering or scientific aide 

Medicahor dental t;echnician 

Ai rplane' pi lot 

Secretary, of fi ce^ worker or 

typist 

Barber or beautician ' 
Farmer. 

Salesman or saleswoman 
Some profession not Tested 




/ 



Officer In the .armed forces 

Businessman 

Forester 

Nurse ' ^ 
Policeman or fireman - _ 1^ 
V/ri^ter . ) 

Enlisted man in the armed forces 
HousewFfe 



1 5-killed worker such ^as electrician, 



8 



machinist, plumber/printer, etc, 
Some trade not 1 i^ted 



3 



Aftier graduation from high school my plans are: 

^ ' do not"p.lan to go to 'college, (A) 

I'plan to go to a 2^year community or Junior college". iS) 

' . % ' ' V i 

i plan to go to a ^-year college. (3) ■ 
1 plan to go to a vpcat ianal. school (7) 
1 don* t know. (1) \ . 

I plan to enter the military service, .(/f) 
Work (2) 

Become a. housewife. (6) 



younoJ%'?a^^^^ Tch'I ''"'T' handicaps/ or Ifmitations that alight ^ffect^ 
your job plans? (Check any that might apply to you.) , # y i^^t 



•5 Health 
Attitude 
financial 
Low pay . 



Physical abi 1 i ty 
Lack^of abi 1 i ty 

Tardiness 

Lazy 



Poor' school record 



_ ' , Lack of opportunity 2' 
Trouble 'gefting a^ong with employers ' 2 



Parents object 



9. Have you received any vocational gu Itiance^ while enrolled fn high school? 



Yes; 20 



No. 



<0. 'lf_^es, who assisted you? 
- 7 School Counselor 
. Administracion \ 



• 'Teacher 



Other (please explain) •* 



7 

/ \ 

/ 




STUDENT SURVEY FOLLOW-UP QUESTIONNAIRE 



We were very pleased wi tH the results of 
vey, as our positive feel ings .about the 
ed by the tabulations we made. 




e final student sur- 
am were reinforc- 



Fifty-five percent of the students felt they beneKted greatVy 
from the overall career awareness prograift.' Forty-fiVe percent 
benefited' somewhat, and none of the studertts indicated that 
fhat very little benefit was derived. Ninty-four percent felt 
the sophomore year was a good year to start th Js-lctna'arpro- 
gram. The group preparation exercises' were deemed hel pful .by 
more than ninty percent of the students. , The computer quest- 
ionnaire was preferred by fifty-three of the students. This 
was not a significant preference over the needlesort, however.- 
The occupational visitations were determined useful and inter- 
esting by seventy percent of the students. 

The overall evaluation of this surveiy^ indicates a need express- 
ed by our students for career awareness and planning as an on- 
going program in pur school. ' , < ^ 
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NAME 



GRADE 



CAREER GUIOANCE FOLLOW-UP QUEST tONNAI RE 
(compos i te) 



ERIC 



Did you f^el that you benefited from the overall career 
■awareness program? 



Greatly 
Somewhat 
Very Utile 



21* 



IS 



Is the sophomore year a good year for you to explore careers 
and start to make career decisions? 



Yes 
No 



If No, what year Is better? 



\ 

9th - 3 
J 1 th- 1 
12th- 1 



Did you feel the group exercise on determining^ .future budget 
he ped you to understand the questions in the Career Information 
System questionnaire more accuratet.ly? «>".iun. 



Yes 
No 



37 



(88%) 



Did you feel th^t learning about the various faptors in choos- 
ing a career is useful? " . ^ • m wiuos, 



Yes 
No 



(99%) 



5.' Which quest?ionnaire did you feel was most useful' to you? 



\ The needle sort 



20 



X 



Why? 



The computer" 



23 



(8 did only the needle' 
0 ' »■ sort) 

"(1 did only the computer) 



choices was^ visiting an occupation area based on your f'inaf 



A.waste of time . 



3 : 



. Somewhat Interesting, but not useful 
Useful and interesting 30 (70%) 

' ^ ■ . 38 
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SUMMARY : 



This project w^s designed to lay out the groundwork for a tot^l. 
• group guiudnce program. It was successful in meeting this goal. 

^. The^ research conducted was pr Imar !Jy act lT)n or iented, i'nvolvlng 
direct contact with a target group of students- The materials 
used and/or developed were tested in these groups, and the evaf- 
yations are based primarily on student reaction, 

' . . • - ^ 

A new* dimension was add^^d to the CIS Quest program;' prepara- 
^ tion exercises. These exercises can be performed" In small 
groups ranging from ten to twenty students* The reaction from 
th^se groups toward the materials was very positive. 

We found oCir students to be ready for career gii^d^nce advise- 
ment. In our personal contacts, we found a common denominator 
with which to build rappprt: their future.. 

CONCLOSION:- 

Our goal to develop an experimental career guidance and edycatlon 
program for Bend Senior High School was accomplished, but the 
method and direction of our research took a course different ' 
from the one or^gioally planned. We^found it necessar^ for the 
counselors to be the active participants in our curriculum devel- 
opment sessions with the students. ^-The reasons were two-fold:*** 
first, we Tieeded a foundation or pJan for the teachers^ before we 
could ask them to become active in tfie project, and second, ^we. 
found the teachers to be %o involved in other committees and actP 
vi'tifis revolving around the new gxiadua tion requ Irements that they 
were already overextended. 

We did succeed in establishing a basic portfolio of materials to ^ 
be used as a guideline for the career advisement classes. JMore 
can be done in this area,. but we 'feel that Individuals must be 
allowed some freedom to incorporate their own u^nique ideas Into 
this project. ' \^ ^ 

The impetus for career guidance is es,tablished at our school. 
From school board members t6 stuye;i|s we feel we have solid 
support. Our oaly s tumbling^ block to further development would' 
be a defeat of the proposed schoolJ|jj[get, scheduled" for June* 18. 
If this should occur, our lodal folS^fcr this project would 

^cfertainly be cut. Obvious ly , '"tbis would not be In- the best 
interest of our* students. * ^ *> ' 

We arig^ optomist ic at this Ume, and>plah to'continue in the' .. . 
direcejpn which was initiated by our project 



RECOHHENOATtONS:. ^ ' 

burVecoaimendationS are currehtly spelled put in detail in our 
new proposal, "Guidance Awareness' Program — Closing tffe 'GAP 
Between School and Home." 

This program will involve "tWenty-ftW teachers, administrators, 
and counselors who will a'ct as guidance acfvisors to- if?comiifg 
sophomore ^students. They win visit the home.of each 'student 
before the school year begins^nd wl LI foriow^ through by con- 
ducting guidance groups j^th^hese students during the school 
year. , ^ - . . , . . 

This proposal has the support of our school board, faculty, and 
administration. It is our goal to expand group guidance to a 
meaningful, grass* roots leyel, where all student5.-«il l benefit. 



